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Backward Design

Plan learning experiences and instruction

What does it take to get there?

Determine acceptable evidence

How will you and learners know they reached the goals?

Identify desired results

What are the goals?

AP Themes
Global 

Challenges

Contemporary 
Life

Science and 
Technology

Personal and Public 
Identities

Families and 
Communities

Beauty and 
Aesthetics

AP Themes Guiding Unit DevelopmentGlobal Challenges Contemporary Life
Personal and Public

Identities

• Diversity Issues—tolerance 
• Economic Issues 
• Environmental Issues 
• Health Issues
• Human Rights 
• Nutrition and Food Safety 
• Peace and War

• Advertising and Marketing 
• Education 
• Holidays and Celebrations 
• Housing and Shelter
• Leisure and Sports 
• Professions 
• Rites of Passage 
• Travel

• Alienation and Assimilation
• Beliefs and Values 
• Gender and Sexuality 
• Language and Identity
• Multiculturalism 
• Nationalism and Patriotism

Beauty and Aesthetics Families and Communities Science and Technology

• Architecture 
• Contributions to World       

Artistic Heritage 
• Ideals of Beauty 
• Literature 
• Music 
• Performing Arts 

• Age and Class 
• Childhood and Adolescence 
• Citizenship 
• Customs and Ceremonies 
• Family Structures 
• Friendship and Love

• Current Research Topics 
• Discoveries and Inventions 
• Ethical Questions 
• Future Technologies 
• Intellectual Property 
• The New Media 
• Social Impact of Technology
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What makes a question essential?

Critical 
Thinking

Engagement

Creativity Relevance

• Open-ended
• No single right answer

• Provocative
• Fun
• Can be revisited

• For all students
• Personalization
• Differentiation 
• Target language

• Expand students’ 
understanding of 
themselves in relation to 
their community and world

Theme/Topic + Essential Question 

Theme/Topic Contemporary Life: Vacation Time

Essential 
Question

Why travel? What is an ideal vacation?

Using art, literature, film in 
thematic units

Grade Literary Informational

4 50% 50%

8 45% 55%

12 30% 70%

Remember: AP uses informational text, AP Spanish Literature suggests reading excerpts.

Common Core State Standards 
for English Language Arts and Literacy

Science and Technology: Our Curious Selves
Why does man explore?

From Skills to Modes
NCSSFL-ACTFL Global Can-Do Benchmarks 
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Interdependence of the 3 Modes

1

2

3

Interpretive

Interpersonal

Presentational

Advanced Placement Exam Format

Presentational Writing

You will write a persuasive essay to submit to a French 
writing contest. The essay topic is based on three 
accompanying sources that present different viewpoints on 
the topic and include both print and audio material. First, 
you will have 6 minutes to read the essay topic and the 
printed material. Afterward, you will hear the audio 
material twice; you should take notes while you listen. 
Then, you will have 40 minutes to prepare and write your 
essay. In your persuasive essay, you should present the 
sources’ different viewpoints on the topic and also clearly 
indicate your own viewpoint and defend it thoroughly. Use 
information from all of the sources to support your essay. 
As you refer to the sources, identify them appropriately. 
Also, organize your essay into clear paragraphs.

Presentational Speaking

Read and/or listen 

Talk about it

Write 
about it

• How can you best use this text 
in the interpretive mode?

•What interpersonal
conversation would students be 
likely to have on this topic?

•What might students do in the 
presentational mode as a way 
of making learning more 
concrete?

Contemporary Life: Vacation Time
Why travel? What is an ideal vacation? 
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Ma vie au soleil

Sample Can Do:
I can talk about things I and others want 

and have to do. 

Ma vie au soleil

Watch sound off, generate a list of possible words 
and phrases. Read script, circle any words on your 
list or similar to those on your list, write possible 
title. View again. Expand list of vocabulary based 
on video. 
Give each student an image from video or related 
to vacation. Use inner-outer circles. Tell students 
to ask and answer questions about the images 
they hold and talk until they find something in 
common. Rotate.

Create a padlet or use post-its to allow students to 
post sentences showing what they like to do on 
vacation. 

Interpretive Mode
Learners understand, interpret, and analyze what 

is heard, read or viewed on a variety of topics.

Interpretive Communication….

is not is

translation. context-driven understanding (gist).

a hunt for trivial details.
whole picture; mediating meaning 
with the text; a focused task. 

glossed readings; teaching all new 
vocabulary first.

familiar words in new context; and 
new words in a familiar context.

reading, listening or viewing from the 
reader’s perspective only.

using the author’s perspective and 
cultural perspective. 

reading word for word.
re-phrasing chunks; retelling;
predicting; and using structural clues. 

Barkpost.com

“…...and interpret 
their meanings in 
the same way as 
those who live in 
that environment 
would interpret 
them.”
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May I speak 
English? General	Features	of	Useful	Input

Input must be: 

Comprehensible
Learners must understand most 
of what the speaker is saying for 
language learning to occur.

Meaning Bearing

Useful input must contain a 
message the learners want and 
need to understand. There must 
be some communicative intent. 

Smith	and	Donato,	Startalk 2012

Degree of 
Retention

Time in Minutes

Adapted from Sousa

Gain Attention /
Activate Prior

Knowledge

Provide Input

Elicit Performance / 
Provide Feedback

The length of a LEARNING EPISODE varies 
according to the AGE of the learner. 
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Sample Can Do:
I can say where I live. 

la planète Terre.

Où tu habites….?       Tu habites....?       
J’habite.....

100 personnes

Combien de personnes sont d’origine….

5 8 12 13 61
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5 8 12 13 63

Combien de personnes sont d’origine de….?
Il y en a (5).

5 8 12 13 61

Combien de personnes sont d’origine….?
Il y en a (5).

61  - soixante-et-un 13 - treize

12 - douze8 - huit

5  - cinq

Sample Can Do:
I can say where I live. 

What did you understand and what made that aspect 
comprehensible?

What “story” might you create for a current topic?

Create Comprehensible LANGUAGE by:

• Paraphrasing (or saying it in an easier way).
• Slowing down the rate of delivery.
• Defining words by example, not translation.
• Using structures students are familiar with and build on 

them over time (‘No talking over their heads’).
• Using key words and phrases more than once (enter and 

re- enter new language elements).
• Use tone of voice to emphasize key parts on the message. 

Smith	and	Donato,	Startalk	2012

Create a CONTEXT 
for increasing comprehension by: 

• Using gestures to make meanings clear 
• Using visuals and props 
• Making sure students have knowledge of the 

topic/objective of the lesson 
• Providing a meaningful and purposeful context  

Smith	and	Donato,	Startalk	2012
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Sample Can Do:
I can explain differences between a tourist and 

traveler and identify myself as tourist or 
traveler giving reasons. 

Interpersonal Presentational

Sample Can Do:
I can describe an extreme weather event. 

AFP PHOTO / MEHDI FEDOUACHSample Can Do:
I can describe an extreme weather event. 
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Sample Can Do:
I can describe an extreme weather event. 

Global Challenges: Food and Hunger
What role does food play in our lives?

Comment préparer la ratatouille?

I can ask and answer questions about food 
preferences and give simple reasons.

https://www.youtube.com/watch?v=KZucg25Rc9c

I can ask and answer questions about food 
preferences and give simple reasons.

les frites    +    le fromage   +   la sauce   =   la poutine

I can ask and answer 
questions about food 
preferences and give 

simple reasons.

Think – Write – Pair – Share
Write statements and questions that come to 
mind based on these images. Be ready to pair 
and share. 

I can ask and answer questions about food 
preferences and give simple reasons.
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Think – Write – Pair – Share

• Hunger
• Where they 

live
• Likes/dislikes
• Preferences
• Reasons

Prediction – What ideas are in the video?

Sample Can Do:
I can state what countries have in common. 

What words would
you leave out?
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Word bank
(only if necessary)

drum
eagle
you
kick
dance

you

drum

Kick

eagle

dance

Interpersonal Presentational

Contemporary Life: A Day in the Life
How does where I live influence what I do? Explain the images found in the article….

Sample Can Do:
I can explain my daily routine and compare to 

the daily routine of others. 

Que font-ils cet été ? Abass, 7 ans, Sénégalais

Voici Abass, un Sénégalais de 7 ans qui habite à Dakar, 
la capitale du Sénégal. Il parle le wolof, la langue la plus 
courante au Sénégal. Mais il maîtrise aussi très bien le 
français. Dans son pays, les vacances durent trois mois: 
la chance!

Here’s Abass, a Senegalese who is 7 years old who lives in Dakar, 
capital of Senegal. He speaks Wolof, the most common language in 

Senegal. But he also speaks French very well. In his country, the 
holidays last three months: lucky!

http://1jour1actu.com/monde/que-font-ils-cet-ete-abass-7-ans-senegalais-65837/ 

Explain the images found in the article….

Dakar
Capitale du Sénégal

Abass, 7 ans, parle
français et wolof
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Senegal is a country in western 
Africa. It is along the Atlantic 
Ocean. It’s surrounded by 
Mauritania, Mali, Guinea and 
Guinea-Bissau. In the middle of 
it’s land, there is a little 
country, Gambia. In Senegal, 
there are 14 million people. 

Students write/think of questions in 
target language that are answered in the 
text. Then, they pair and ask each other.

Where is Senegal? Is Senegal in Africa or Europe? How 
many people live in Senegal?  

Imagine	the	conversation	
between	the	two	children.	

Create a written or 
spoken introduction 
of yourself. Select a 
few pictures and give 
some information 
about where you live, 
your age, what you 
do, etc. 

Quel 
est le 

problème?

https://vimeo.com/133985448

Sample Can Do:
I can retell a story about work and play.

Sample Can Do:
I can retell a story about work and play.
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Combien d’enfants travaillent?
Où est-ce que les enfants travaillent?

How many children work? Where do they work?

68 MILLIONS D’ENFANTS AU 
TRAVAIL DANS LE MONDE
Dans les champs, dans les mines ou 
l’industrie, ce sont encore des 
millions d’enfants, 168 selon l’OIT, 
qui travaillent, dans des conditions 
souvent dangereuses, au lieu d’aller 
à l’école. Un fléau qui doit être 
combattu par les gouvernements, 
mais aussi les entreprises, qui 
peuvent être exposées via des 
chaînes d’approvisionnement de 
plus en plus complexes.

Le travail dans la rue est particulièrement risqué pour les enfants, car il 
peut les mettre en contact avec des personnes dangereuses. Ce petit 
garçon vend des ballons dans la rue d'une ville du Laos, en Asie. (© iStock)

http://www.1jour1actu.com/monde/journee-travail-enfants-85257/ http://www.1jour1actu.com/monde/journee-travail-enfants-85257/

Porter de lourdes charges est dangereux pour la santé des enfants, car 
cela peut perturber leur croissance. Cette jeune Congolaise (Afrique) 
rentre du travail des champs en portant un fardeau qui semble bien 
lourd pour elle. (© iStock)

Extend to other modes - Presentational

Create role play cards. Have 
students do an image search. 
They may discover some 
facts, but if not, they invent 
the identity of the child. For 
each card, include:
• Name of child
• Their age
• Where they live
• What they do – work, 

play, school
• A reason for what they do
• What they want/don’t 

want to do in the future

Extend to other modes - Interpersonal

Distribute role play cards at random. 
Initially, students would see the card 
and would talk with a partner asking 
and answering questions to find out 
what they might have in common. 
They should not show the card to 
their partner. 

Students can also play Headbanz 
with their card. They would ask a 
question at a time to find out what 
they can about their identity based 
on the picture other students see. 
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http://coerll.utexas.edu/methods/modules/grammar/03/

• Explicit instruction – explaining the rules of grammar
• Implicit instruction – acquisition of language, embedded 

in communicative context
• Deductive instruction – rules are explained
• Inductive – students uses languages, no real effort to 

identify patterns of grammar

P

A

C

E

o-construct

ttention

resentation

xtend

I can say what I did 
to celebrate a 

holiday. 

Read and/or listen 

Talk about it

Write about 
it

Personalization

Remember: Everything is done in the target language.
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la question Oui…. Non….

célébrer Tu as célébré…? Oui, j’ai célébré…
Non, je n’ai pas 
célébré…

dîner Tu as dîné….?

acheter

écouter 
de la 
musique

voyager

regarder 
un film

Je n’ai rien fait!  Je déteste la fête de Saint Valentin!

Co-construct
Pretend you are the author of a 
grammar textbook. How would 

you explain the rule? 

Oui, j’ai dîné. Non, je n’ai pas dîné.
Tu as acheté..?.

Exit Slip:  Write 3 things you did or 
didn’t do for Valentine’s Day.

ACTFL Integrated Performance Assessment

Interpretive
Students listen to, read and / or view an authentic 

text and answer information as well as 
interpretive questions to assess comprehension.
The teacher provides students with feedback on 

performance. 

Interpersonal
After receiving feedback 

students engage in 
communication about a 

particular topic which relates to 
the interpretive text. 

Presentational
Students engage in the presentational 

mode by sharing their 
research/ideas/opinions. Samples 
presentational formats: speeches, 

drama, skits, radio broadcasts, posters, 
brochures, essays, websites, etc. 

Performance Based Assessment

•Do the tasks address the major goals of the unit?

•Do the tasks match the targeted performance level? 

•Do they address some aspect of the essential 
question?

•Are they real-world tasks? 

•Do they address 21st Century Learning skills —
communication, collaboration, creativity and 
innovation and critical thinking and problem 
solving?

ACTFL IPA INTERPRETIVE 
TASK COMPREHENSION GUIDE

Adapted from: Ó2013 Implementing Integrated Performance Assessment 



7/26/17

16

Strong 
Comprehension

Meets 
Expectations

Approaching 
Expectations

Minimal
Comprehension

Word Recognition

Identifies all key words 
appropriately within 
context of the text.

Identifies majority of key 
words appropriately 
within context of the text.

Identifies half of key 
words appropriately 
within the context of the 
text.

Identifies a few key words 
appropriately within the 
context of the text.

Main Idea Detection

Identifies the complete 
main ideas(s) of the text.

Identifies the key parts of 
the main ideas(s) of the 
text but misses some 
elements.

Identifies some part of 
the main idea(s) of the 
text.

May identify some ideas 
from the text but they do 
not represent the main 
idea(s).

Supporting Detail 
Detection

Identifies all supporting 
details in the text and 
accurately provides 
information from the text 
to explain these details.

Identifies the majority of 
supporting details in the 
text and provides 
information from the text 
to explain some of these 
details.

Identifies some 
supporting details in the 
text and may provide 
limited information from 
the text to explain these 
details.  Or identifies the 
majority of supporting 
details but is unable to 
provide information from 
the text to explain these 
details.

Identifies a few 
supporting details in the 
text but may be unable to 
provide information from 
the text to explain these 
details.

Adapted from: Ó2013 Implementing Integrated Performance Assessment 

Strong 
Comprehension

Meets 
Expectations

Approaching 
Expectations

Minimal
Comprehension

Organizational 
Features

Identifies the organizational 
feature(s) of the text and 
provides an appropriate 
rationale.

Identifies the organizational 
feature(s) of the text; 
rationale misses some key 
points.

Identifies in part the 
organizational feature(s) of the 
text; rationale may miss some key 
points.  Or, identifies the 
organizational feature(s) but 
rationale is not provided.

Attempts to identify the 
organizational feature(s) of 
the text but is not successful.

Guessing 
Meaning from 
Context

Infers meaning of unfamiliar 
words and phrases in the 
text.  Inferences are 
accurate.

Infers meaning of unfamiliar 
words and phrases in the 
text.  Most of the inferences 
are plausible although some 
may not be accurate.

Infers meaning of unfamiliar 
words and phrases in the text.  
Most of the inferences are 
plausible although many are not 
accurate.

Inferences of meaning of 
unfamiliar words and phrases 
are largely inaccurate or 
lacking.

Inferences

Infers and interprets the 
text’s meaning in a highly 
plausible manner.

Infers and interprets the 
text’s meaning in a partially 
complete and/or partially 
plausible manner.

Makes a few plausible inferences 
regarding the text’s meaning.

Inferences and interpretations 
of the text’s meaning are 
largely incomplete and/or not 
plausible.

Author’s 
Perspective

Identifies the author’s 
perspective and provides a 
detailed justification.

Identifies the author’s 
perspective and provides a 
justification.

Identifies the author’s perspective 
but justification is either 
inappropriate or incomplete.

Unable to identify the author’s 
perspective.

Cultural 
Perspectives

Identifies cultural 
perspectives/norms 
accurately.  Provides a 
detailed connection of 
cultural products/practices 
to perspectives.

Identifies some cultural 
perspectives/norms 
accurately.  Connects cultural 
products/practices to 
perspectives.

Identifies some cultural 
perspectives/norms accurately.  
Provides a minimal connection of 
cultural products/practices to 
perspectives.

Identification of cultural 
perspectives/norms is mostly 
superficial or lacking.  And/or 
connection of cultural 
practices/products to 
perspectives is superficial or 
lacking.

Examen Bienstar

Key Word Recognition
Find the following Spanish words in the article.

1.  lose weight 5.  haven’t done it
2.  in danger 6.  have done something
3.  weighing too much 7.  haven’t taken seriously
4.  have gained 8.  with trainers

Main Idea
What is the main idea of this article? Answer in English.
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Supporting Details

Check if 
statement is 

part of 
article. 

Statement

Copy the phrase
that gives support 

for the 
statement.

1 Often people do not follow the advice of their doctor.

2 Those who are unhealthy should keep the refrigerator 
door closed between meals. 

3 Taking classes at a gym may help. 

4 North Americans waste trillions of dollars on diet 
products

5 Everyone should exercise before going to bed each 
day. 

6 People should buy and post a copy of a food pyramid. 

7 30% of the population is overweight.  

8 A nutritionist is likely to suggest a diet high in protein.

What information does this artlcle share about a healthy lifestyle? Check 
each detail that is mentioned in the article. Not all details are included. Copy 
the information in Spanish that is given for each detail you have checked. 

Adapted from: Ó2013 Implementing Integrated Performance Assessment 

Literal Comprehension - Key Word, Main Idea, Supporting Details
Strong 
Comprehension

10
Identifies all key ideas appropriately within context of 
the text. (90-100%)

Meets 
Expectations

9
Identifies the majority of key ideas appropriately 
within context of the text. (75-89%)

Approaching 
Expectations

8
Identifies most ideas appropriately within the context 
of the text. (50-74%)

Minimal 
Comprehension

7
Identifies fewer than half of key ideas appropriately 
within the context of the text. (25-49%)

Not Yet 6
Struggles to understand key ideas appropriately 
within the context of the text. (5-24%)

No 
Comprehension

5
Does not identify any of the ideas appropriately within 
the context of the text or does not respond. (0-4%)

Guessing Meaning from Context

Based on this text, write what the following words/ 
expressions probably mean. Give your answer in English.

1. 4. 
2. 5. 
3. 6. 

Inferences
Who might have written this article given the point of view 
that is shared? Is the person understanding or critical? 
Support you opinion with evidence from the article.  Give 
your answer in English. 

Cultural Perspectives
What have you learned about the target language 
culture from this article? Would this article have 
been different if it had been written for a US 
audience? Give your answer in English. 

Adapted from: Ó2013 Implementing Integrated Performance Assessment 

Interpretive Comprehension - Organizational Features, Guessing Meaning 
from Context, Inferences, Author’s Perspective, Comparing Cultural 
Perspectives, Personal Reaction to the Text
Strong 
Comprehension

10
Infers and interprets the text’s meaning using clear 
evidence from the text. (90-100%)

Meets 
Expectations

9
Infers and interprets the text’s meaning in a partially 
complete and/or partially plausible manner. (75-89%)

Approaching 
Expectations

8
Makes a few plausible interpretations and inferences 
regarding the text’s meaning. (50-74%)

Minimal 
Comprehension

7
Inferences and interpretations of the text’s meaning 
are incomplete and/or not supported by evidence 
from the text. (5-24%)

Not Yet 6
Attempts inferences and interpretations, but they are 
not supported by evidence from the text. (5-24%)

No 
Comprehension

5 Does not provide a response.

Interpretive Listening
French

What do you know about Albam? 
Check all that apply. 

____She is a professor. 
____She is 24. 
____She does not have children. 
____She likes sports. 
____She often goes to the gym. 
____She lives in Paris. 

Are you likely to be friends with 
Albam? Why or why not? Justify your 
answer with information from the 
text. 

What do you know about 
Sergio? List 3 things. 

1. 
2. 
3

What one question might 
you ask to get to know him 
better? 
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Adapted from: Ó2013 Implementing Integrated Performance Assessment 

Literal Comprehension - Key Word, Main Idea, Supporting Details
Strong 
Comprehension

10
Identifies all key ideas appropriately within context of 
the text. (90-100%)

Meets 
Expectations

9
Identifies the majority of key ideas appropriately 
within context of the text. (75-89%)

Approaching 
Expectations

8
Identifies most ideas appropriately within the context 
of the text. (50-74%)

Minimal 
Comprehension

7
Identifies fewer than half of key ideas appropriately 
within the context of the text. (25-49%)

Not Yet 6
Struggles to understand key ideas appropriately 
within the context of the text. (5-24%)

No 
Comprehension

5
Does not identify any of the ideas appropriately within 
the context of the text or does not respond. (0-4%)

Conociendo Costa Rica
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Toolbox
Language Functions

I can….
Related Structures/

Patterns
Priority 

Vocabulary
talk about the benefits of 
vacation

talk about where I and others 
want to go and ask for and give 
reasons.

share details on future vacations 
- where, with whom, when, etc. 

share details on past vacations -
where, with whom, when, etc. 

state how I felt about a vacation 
and react to what others say 
about their vacations.

compare how people spend 
vacation time in other cultures

See unit template for additional
functions.

Toolbox
Language Functions

I can….
Related Structures/

Patterns
Priority 

Vocabulary
talk about the benefits of 
vacation

I take a vacation to..
learn, help others, reduce stress,
relax, volunteer, practice a sport

talk about where I and others 
want to go and ask for and give 
reasons.

to want
because
I like/don’t like to…(activities)

share details on future vacations 
- where, with whom, when, etc. 

interrogatives
near future - going to…

share details on past vacations -
where, with whom, when, etc. 

interrogatives
high frequency verbs related to
vacation, travel

state how I felt about a vacation 
and react to what others say 
about their vacations.

It was….
descriptive adjectives

compare how people spend 
vacation time in other cultures

prepositions with countries
impersonal pronoun
Here…but in (country), they….

See unit template for additional
functions.

This is the first section where 
there may be differences by 
language. 

Grammar in context

6.

Grammar in context

http://lifehacker.com/5993267
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You can’t select 
vocabulary until 

you know its 
PURPOSE .

Hear the conversation you 
want students to have. Do 

not teach the conversation. 

oDo you want to go to Angers?
o Angers? I don’t know. I want to go to the 

beach. Is there a beach?
oNo, but there is a great castle and the 

beach is close to Angers.
o I prefer a town close to the beach. What 

about La Baule?
oMaybe, are there museums and good 

restaurants? 
oOf course. 
oOK, what about 3 days in La Baule and 3 in 

Angers.
oGreat idea. Let’s go.

2. I can talk about where I and others want to go and 
ask for and give reasons. 
Où tu veux aller en vacances? Where do you want to go on vacation? 

Je veux aller…. I want to go... 

à la plage. …to the beach.

aux montagnes. …to the mountains.

à la campagne. …to the countryside.

au foret. …to the forest.

en ville. ...to a city.

Pourquoi? Why?

...parce que je l’aime. ..because I like it.

…parce que c’est amusant. ...because it’s fun.

…parce que je veux nager. ...because I want to [swim].

Personal vocabulary 

Toolbox
Language Functions

I can….
Related Structures/

Patterns
Priority 

Vocabulary
talk about the benefits of 
vacation

I take a vacation to..
learn, help others, reduce stress,
relax, volunteer, practice a sport

• high frequency verbs related 
to travel/vacation

• clothing, travel needs
• weather expressions
• expressions related to 

vacation
• destinations - mountains, 

rivers, beaches
• directional phrases - N, S, E, 

W, close to
• reasons for taking vacation 

talk about where I and others 
want to go and ask for and give 
reasons.

to want
because
I like/don’t like to…(activities)

share details on future vacations 
- where, with whom, when, etc. 

interrogatives
near future - going to…

share details on past vacations -
where, with whom, when, etc. 

interrogatives
high frequency verbs related to
vacation, travel

state how I felt about a vacation 
and react to what others say 
about their vacations.

It was….
descriptive adjectives

compare how people spend 
vacation time in other cultures

prepositions with countries
impersonal pronoun
Here…but in (country), they….

See unit template for additional
functions.

This is the first section where 
there may be differences by 
language. 

Vocabulary in Context

It’s difficult for me to decide where to go on _________. I 
really love the _______ because I like to swim. But, I also 
enjoy the being in ________ where I can walk and hike. The 
most important thing is to be able to relax and spend time 
with family or friends. _______ are often too busy because 
there is so much to see like museums and monuments. Of 
course,  it’s an _________ to try new food in different 
restaurants. 

cities    beach    adventure     vacation    parks    mountains
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Presentational Mode

Learners present information, concepts, and ideas to 
inform, explain, persuade, and narrate on a variety of 

topics using appropriate media and adapting to various 
audiences of listeners, readers, or viewers. 

is not is

negotiated communication. one-way communication.

random.
practiced, rehearsed, polished, 
edited. 

unplanned. organized. 

speaking or writing in a vacuum.
an awareness of audience 
(formal/informal; cultural context).

reliance on circumlocution
improved by using appropropriate
tools – dictionary, spell-check, etc.

speaking or writing only for the 
teacher.

produced for an intended audience 
and purpose. 

Inquiry

Drafting

Strategic	Writing
Deborah	Dean

can’t	be	a	writer	without	being	a	thinker,
need	to	find,	focus	and	develop	ideas

ability	to	discover	textual	
clues	and	imitate	them	in	
different	contexts	for	
different	audiences

develop	a	sensitivity	to	
text,	revise	to	address	
concerns	about	
audience

Inquiry informs each stage of the writing process

http://olc.spsd.sk.ca/de/pd/instr/strats/storymapping/index.html

http://www.101words.org/

http://flashfictiononline.com/main/

http://www.sixwordmemoirs.com
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Novice 
Low

Novice 
Mid

Novice 
High

Intermediate 
Low

Intermediate 
Mid

Intermediate 
High

I can copy 
some familiar 
words, 
characters, or 
phrases. 

I can write lists 
and memorized 
phrases on 
familiar topics. 

I can write short 
messages and 
notes on 
familiar topics 
related to 
everyday life. 

I can write 
briefly about 
most familiar 
topics and 
present 
information 
using a series of 
simple 
sentences. 

I can write on 
a wide 
variety of 
familiar 
topics using 
connected 
sentences. 

I can write on 
topics related 
to school, work, 
and community 
in a generally 
organized way. 
I can write 
some simple 
paragraphs 
about events 
and 
experiences in 
various time 
frames. 

What is the definition of a sentence?

I met a very interesting
person 
__________ __________
where ?      with whom?
__________     __________
when ? why?

Building Blocks“It answers at least 3 questions.”

Look at My Book — How Kids Can Write & 
Illustrate Terrific Books

Loreen Leedy

Describe a good meal. 

Level 1 Level 2 Level 3
I like breakfast. I eat 
with friends. I go to a 
restaurant. I eat eggs 
and bacon. I eat fruit 
and yogurt. (22)

On the weekend, I
sometimes go to a 
restaurant with my 
family. We don’t like fast 
food. We prefer a good 
meal. We usually have 
salad, a main course and 
dessert. I really like salad, 
but I also love chocolate 
desserts. (41)

I went with my friends 
to a good restaurant for 
my birthday. It was fun. 
It was a restaurant 
where we had 
appetizers and shared 
food. I think we 
ordered 9 or 10 things. 
We spent 2 hours at the 
restaurant and then we 
all went to a movie. 
(49)
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Level 1
I like breakfast. I
eat with friends. I 
go to a restaurant. 
I eat eggs and 
bacon. I eat fruit 
and yogurt. (22)

Rewrite using fewer sentences 
and more words.

On Saturdays, I love to 
eat breakfast with friends 
at a local restaurant 
where I usually eat eggs 
and bacon and have a 
parfait made with fruit 
and yogurt. 

Level 2

On the weekend, I
sometimes go to a 
restaurant with my 
family. We don’t like 
fast food. We prefer a 
good meal. We usually 
have salad, a main 
course and dessert. I 
really like salad, but I 
also love chocolate 
desserts. (41)

• Model asking questions to get 
more information. 

• Write 2 or 3 questions. 
• Have students work in pairs or 

small groups to rewrite 
answering the questions. 

• When students understand the 
strategy, this can be used as a 
peer editing strategy after 
students write the first draft.  

What kind of restaurants does 
your family like? What do you 
usually order/avoid for the main 
course? What kind of chocolate 
desserts do you like? 

Level 3

I went with my friends to a 
good restaurant for my 
birthday. It was fun. It was 
a restaurant where we had 
appetizers and shared 
food. I think we ordered 9 
or 10 things. We spent 2 
hours at the restaurant 
and then we all went to a 
movie. (49)

• Underline the sentence that is the most 
interesting.

• Put a question mark next to 2 
sentences that need more detail.

• Write a question that asks for more 
detail. 

• Have students work in pairs or small 
groups to rewrite answering the 
questions. 

• When students understand the 
strategy, this can be used as a peer 
editing strategy after students write 
the first draft. 

What was the best 
thing you ate? 

?

?

Fat Drafting – Build up a text before revising it. 
Acts of Revision: A Guide for Writers, Wendy Bishop

adapted from Strategic Writing, Deborah Dean

Strong
Performance
10 9

Meets
Expectations

8

Approaches 
Expectations

7

Minimal 
Performance

6

My ideas are 
presented in an 
organized 
manner.  My 
sentences are 
varied and 
interesting and I 
use transitions to 
connect my 
thoughts. 

My ideas are 
presented in a 
somewhat logical 
manner. I have 
some interesting 
sentences and 
use transitions to 
connect my 
thoughts. 

My ideas are 
shared in a 
random fashion. 
My sentences 
follow a 
predictable 
pattern.

My ideas are not 
presented in a 
logical manner. I 
struggle to 
produce 
sentences and 
my thoughts may 
be incomplete.
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Step 1 Step 2

Numbered Heads Together

Directions:  Students assemble into 

groups and number off.  The teacher 

asks a question and tells the groups to 

put their heads together to discuss it.  The teacher calls a 

number and selects a group.  The student with that number 

in that group answers.  The teacher asks the students of the 

same number from the other groups if they agree with the 

response or asks them to elaborate on the response.

Step 3

In the future, we may not even talk with our 
friends.

I really wanted to play a game of soccer with 
friends when I went to the park last night. 

At first…..

Then…..

For me…

??????…

Step 4
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Step 5

Look at My Book — How Kids Can Write & 
Illustrate Terrific Books

Loreen Leedy

Ruth Culham

“Students in classes where 
conventions are valued over 
everything else get a distorted 
view of writing…Effective 
writing classrooms are places 
where there is a balance 
between creating interesting, 
informative, imaginative texts, 
and editing those texts for 
conventions.”

~Ruth Culham

Conventions

“It has now become conventional wisdom…… that the 
best way to teach conventions is by example, using 

texts students create.”
--Ruth Culham

Correct use of all 
conventions Risk-taking

Writing errors are bad, 
they are indicators of 
failure

Writing errors are good, 
they are opportunities 
for instruction

Composition Correction Reference Sheet

The error chart lists codes for your writing errors. You will 
use the codes and the samples provided to assess and 
correct the mistakes that you made in your
composition.

Code Explanation Sample

1. sp Spelling mistake
sp

J’aime bein   (bien)

2. s/v
Subject and verb need to 
agree

s/v
Où est-ce que tu habite? (habites)

3. n Noun / adjective agreement
n

J’adore le petite chien noir. (petit)

4. m
Mood – use indicative or 
subjunctive correctly

m
Il faut que tu fais tes devoirs. (fasses)

Use this chart to keep track of the number and type of errors 
that you made in each composition. Your goal is to continue 
to reduce the number of errors that 
you make in each category. 

Devoir 1 2 3 4 5 6 7 8 9 10

Ti
tr

e

1. sp

2. s/v

3. n

4. m



7/26/17

27

Performance Based Assessment

•Do the tasks address the major goals of the unit?
•Do the tasks match the targeted performance level? 
•Do they address some aspect of the essential 

question?
•Are they real-world tasks? 
•Do they address 21st Century Learning skills —

communication, collaboration, creativity and 
innovation and critical thinking and problem 
solving?

Vacation Time — Why vacation?

Strong 
Performance

10 9

Meets
Expectations

8

Approaches 
Expectations

7

Minimal 
Performance

6

Am I understood?

My writing is clearly 
understood; the reader 
understands the writer’s 
intent without extra 
effort. Errors do not 
interfere with message. 
Good to consistent control 
of structure(s) studied in 
the unit.

My writing is generally 
understood; but reader 
may have to occasionally 
reread a phrase or 
sentence to understand. 
Errors do not interfere 
with message. 
Partial control of 
structure(s) studied in the 
unit.

My writing is generally 
understood, but the 
reader may have to be 
willing to make a guess or 
reread to understand. 
Errors occur and do cause 
some confusion for the 
reader. Inappropriate or 
inconsistent use of studied 
structure(s).

My writing is extremely 
difficult to understand; 
Errors interfere with 
communication. Minimal 
or no use of studied 
structure(s).

How rich is my 
vocabulary?

I use a wide variety of 
familiar vocabulary, 
correctly and 
appropriately incorporate 
new expressions from the 
current unit of study. I 
include personal 
vocabulary. 

I use a variety of familiar 
vocabulary, correctly and 
appropriately incorporate 
a few new expressions 
from the current unit of 
study.

I use simple, familiar 
vocabulary, correctly; and 
I may use a few new 
expressions from the 
current unit of study.

I rely on simple and very 
familiar vocabulary.

How well do I complete 
the task? 

I complete each part of 
the task adding some  
details beyond given 
expectations.   

I complete each part of 
the task.

I complete most of the 
task.   

I complete some of the 
task, but key components 
are missing. 

Strong 
Performance

10 9

Meets
Expectations

8

Approaches 
Expectations

7

Minimal 
Performance

6

How organized is 
my writing?

My ideas are 
presented in an 
organized manner.  
My sentences are 
varied and 
interesting and I 
use transitions to 
connect my 
thoughts. 

My ideas are 
presented in a 
somewhat logical 
manner. I have 
some interesting 
sentences and use 
transitions to 
connect my 
thoughts. 

My ideas are 
shared in a random 
fashion. My 
sentences follow a 
predictable 
pattern.

My ideas are not 
presented in a 
logical manner. I 
struggle to produce 
sentences and my 
thoughts may be 
incomplete.

How are 
knowledge and 
understanding of 
the target culture 
represented? 

Comparisons 
between target 
language and 
American culture 
are accurately 
presented.

Information about 
the target culture is 
accurately 
presented. 

Information about 
the target culture is 
presented, but may 
or may not be 
accurate.

The information 
that is shared is 
primarily from 
personal point of 
view. There is little 
to no mention of 
the target culture.

Presentational Project Presentational Writing 
(Script and Visual Product)
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Presentational Speaking Interpersonal Mode
Learners interact and negotiate meaning in spoken, signed, or 
written conversations to share information, reactions, feelings, 
and opinions. 

Interpersonal Communication

is not is
one-way communication two-way exchange.

memorized (skits, dialogues). spontaneous and unpredictable. 

only asking all the questions. helping each other. 

strict turn taking. 
following up and reacting; 
maintaining the conversation

ignoring your partner; waiting to say 
something. 

indicating interest; interactive body 
language; eye contact. 

overly concerned about accuracy. focused on the message. 

giving up when you don’t 
understand. 

asking for clarification if 
communication fails/falters. 

Working with Random Partners

A B

C D

Inner/Outer Circle

Rotating Rows

Four Corners

Think – Write  - Pair - Share

The teacher poses a problem 

or presents a topic.  Students 

are given time to think and may be

asked to jot down their thoughts or asked to respond 

individually using tools such as polleverywhere. They then 

pair with another student to discuss the topic or compare 

responses.  Finally, they share their thoughts with the 

whole class.

What is your 
definition of 
meaningful 

communication? 
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head
foot
hand

stomach
eyes

Have a conversation using the following words. 

nose
ears

mouth
knee
hair

Lexical Chaining Known Responses

• Interaction and negotiation of  
meaning

• Talk that increases in fluency, 
accuracy, and complexity over 
time

MOVE FROM: 1 – 2 – 3 – 4 – 5 MOVE TO:

Is distracted, does not listen to others Listens to others attentively and politely

Does not ask any questions to 
encourage discussion

Asks questions on topic to encourage 
discussion

Does not ask any follow-up questions
Asks follow-up questions related to what 
someone else said

Interrupts others, makes rude 
comments or gestures

Contributes politely and respectfully to the 
discussion

Gives single word or short responses 
with no explanation

Gives responses with details, reasons, 
explanations 

Does not ask others what they think Invites others to share their ideas, opinions

Does not add any additional 
information on topic to the discussion

Adds ideas, insights, additional 
information on topic to make the 
discussion more interesting

Uses English more than the target 
language Uses the target language all of the time

Often difficult to understand; cannot 
rephrase or explain when others don’t 
understand

Easily understood by others; can rephrase 
or explain when others don’t understand

Donna Clementi

Engage in role-play (not skits)

You’ve just run into a 
colleague while out having 
fun. Of course, you begin 
to talk about the start of 
the year. You are both 
looking forward to the 
start of the year, but also 
have reservations. Talk 
until you find ideas that 
you agree and disagree 
with when thinking about 
the start of the year. 
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High Structure Conversations

Opinions

What happened?

Sadow, Stephen A., "Creative Activities for Teaching Language" (2010) 

High Structure Conversations

Looking Bad

Sadow, Stephen A., "Creative Activities for Teaching Language" (2010) 

High Structure Conversations

Sadow, Stephen A., "Creative Activities for Teaching Language" (2010) 

Use third person observer 
or have students record 
and transcribe the 
conversation. 

High Structure Conversations

Overheard 

Sadow, Stephen A., "Creative Activities for Teaching Language" (2010) 

Teach the Language of Discussion / Debate

How to Start Academic Conversations 
Jeff Zwiers and Marie Crawford

Educational Leadership/April 2009

What should be done to protect the environment?

•

•
•
•

•
•

•

In your group discuss the following ideas. Add one or two 
additional ideas to the list. Select your top 2 ideas. Be certain 
that everyone in your group can defend the choices you made. 

Structured Debate
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http://1jour1actu.com/debat/

Should begging be banned from downtown 
areas? Beggars are being banned from downtown areas. 
It’s against the law to beg in the streets or in public 
transportation. If beggers are caught, they must pay a 
fine of about $75.00. 
Roles in the debate:
• the mayor of the city
• a beggar
• a resident of the city
• a representative of a foundation that helps the poor

Consider:
• the need to enact laws for public good
• the need for food and shelter for the homeless/unemployed
• the need to feel safe in the streets
• where the beggars go when they leave the city
• the impact of the current economic conditions on poverty

Home and Shelter
EQ: Why does everyone need a place to call home?

Structured 
Debate

Dialogue Journal Prompts

• It’s awful when I can’t…
• When I’m bored…
• What I like most about myself…
• Something strange I saw….
• I couldn’t sleep…
• What does it mean to be (lazy)?
• I went to the end of the rainbow and found…
• I have a dream…
• When I see (red), I think…
• I am happy when…
• Next year I want to…

http://www.cal.org/resources/Digest/peyton01.html

Lead ins…. Topic words……
• Homework
• A fast food restaurant
• Snow
• Hero
• Zoo
• Money
• Vacation
• Car
• Friend
• Animal
• Jewelry

http://www.theteacherscorner.net/daily-writing-prompts/index.htm

Daily Writing Prompts
• March 30  On this day in 1858, the patent for a pencil with an attached eraser 

was issued. Taking your pencil’s point of view, what do you think a typical day 
in your classroom would be like?
• March 21  Today is “Children’s Poetry Day.” Using your favorite form of 

poetry, write a poem about what it means to be a kid. Think about the 
advantages and disadvantages.
• March 16  On this day in 1751, our 4th President, James Madison was 

born. Madison was the oldest of twelve (12) children. What do you think would 
be the advantages and/or disadvantages of having eleven (11) siblings? Would 
you like to have eleven younger brothers and sisters?
• March 8 March 8th is “Working Women’s Day.” Many people feel that being a 

stay-at-home-mom is full-time job. Do you agree or disagree and why?
• March 6  On this day in 1912, Oreo Cookies were sold for the first 

time. Describe to someone how you like to eat your Oreo.

Acrostic Poetry

P aris, a dynamic city with
A rtistic museums and monuments,
R ich in history
I nvites connoisseurs of life to 
S ites of great appeal.

http://www.shadowpoetry.com/resources/wip/types.html

Cinquain Poetry

Subject
noun, noun

adjective, adjective, adjective
short sentence or phrase about the subject

restate the subject

Paris
museums, monuments
dynamic, exciting, alive
a cultural tapestry this

City of Lights.

Brevette Poetry

subject (noun)
verb (ongoing action, stretched out when typed)
object (noun) 

students
t  a  k  e 
tests

teachers
g  r  a  d  e 
papers

summers
g  i  v  e  
relief



7/26/17

32

Loop Poetry
In Loop Poetry there are no restrictions on the number of stanzas nor on the 
syllable count for each line. In each stanza, the last word of the first line 
becomes the first word of line two, last word of line 2 becomes the first word of 
line 3, last word of line 3 becomes the first word of line 4. This is followed for 
each stanza. 

What a joy to travel
Travel to see places
Places that are different
Different people to meet. 

Who am I now?
Now I have changed 
Changed by experiences
Experiences that are memories.

Two Voice Poems

http://www.writingfix.com/PDFs/Comparison_Contrast/Poem
_Two_Voices.pdf

Vacation Time — Why travel?

Strong 
Performance

10 9

Meets
Expectations

8

Approaches 
Expectations

7

Minimal 
Performance

6

How well am I understood?

I am easily understood. My 
errors in speaking are minor 
and do not interfere with 

communication.

I am understood most of the 
time. I may need to repeat 
or reword occasionally. My 

errors in speaking do not 
interfere with 
communication.

I am difficult to understand 
at times. I may ask for help 
expressing ideas. Some 

errors may interfere with 
communication.

I am extremely difficult to 
understand. I repeat 
frequently. My errors 

interfere with 
communication.

How involved am I in the 
conversation?

I ask a variety of relevant 
questions to keep the 
conversation going. I 

respond to questions and/or 
add follow-up comments. I 
encourage others to 

participate.

I ask relevant questions to 
keep the conversation 
going. I respond to 

questions and/or make a 
follow-up comment. I am an 
equal participant in 

conversation.

I ask a few relevant 
questions. I give simple or 
minimal answers to 

questions.

I ask random questions that 
may or may not be on topic. 
My participation is  minimal.

How easily do I deliver my 
thoughts?

My conversation flows with 
few pauses.

I pause but my hesitations 
seem natural. I complete my 
thoughts.

I hesitate often and pauses 
are awkward. I have few or 
no incomplete thoughts.

My speech is slow and 
halting; long pauses may 
occur.  I struggle to 

complete or do not 
complete thoughts.

How do I demonstrate that 
I can correctly use the new 
vocabulary from the unit?

I successfully use many new 
words and personal 
vocabulary related to the 

unit. I elaborate to complete 
the task.

I successfully use new words 
related to the unit to 
complete the task.

I successfully use a few of 
the new words related to 
the unit to partially 

complete the task.

I rely on simple and very 
familiar vocabulary to 
partially complete the task.

What cultural knowledge 
and understandings do I 
share?

I add relevant information 
about the target culture. I 
use cultural gestures and/or 

expressions appropriately.

I refer to relevant 
information about the 
target culture. I may use 

cultural gestures and/or 
expressions appropriately.

I make limited or no 
references to the target 
culture. I may use a cultural 

gesture or expression.

I respond only from the 
personal point of view or my 
own perspective.

http://www.flickr.com/photos/dilaudid/4954719152/sizes/m/
Markus	Koljonen	– website:	http://blackswan.carbonmade.com	

What	percentage	
of	your	grade	is	

allocated	
to	interpersonal	
(unrehearsed)	
communication?		
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Inappropriate Grading Practices

• Rating homework and first efforts
• Using averages exclusively
• Using zeros indiscriminately
• Combining attitude and effort with achievement
• Applying severe penalties to late work
• Giving extra credit or bonus marks
• Distinguishing between excused and unexcused absences
• Applying assessment penalties to academic dishonesty
• Not giving special consideration to recent achievement
• Including group scores in individuals grades
• Basing grades on — poor quality assessments, assessment 

methods, unclear or limited performance standards
• Basing grades on a “lurking” bell curve

Adapted from How to Grade for Learning, Ken O’Connor

% Category What	it	measures.

10% Learning	
Practice

Grades	in	this	category	reflect	the	preparation	work	that	you	
will	do	to	be	ready	to	use	the	language	in	real	world	ways.		
Homework,	participation,	in-class	work,	discrete	point	
vocabulary	and	grammar	quizzes	count	in	this	category.

30% Interpersonal
(Speaking)

The	interpersonal	mode	of	communication	measures	how	well	
you	speak	the	language	and	is	the	mode	that	prepares	you	to	
speak	the	language.	You	speak	or	write	to	exchange	information	
in	natural	ways	and	you	do	not	have	a	chance	to	script	or	
memorize	conversations	or	dialogues.		

30%
Interpretive
(Reading	and	
Listening)

The	interpretive	mode	of	communication	measures	how	well	
you	understand	spoken	or	written	authentic	texts.	There	is	no	
opportunity	to	interact	with	others	so	you	must	be	able	to	
understand	the	spoken	or	written	text	on	your	own.	

30%
Presentational
(Speaking	or	
Writing)

The	presentational	mode	of	communication	allows	you	to	think	
about	what	you	will	say	or	write.	When	writing,	you	may	have	
time	to	draft	and	revise	before	producing	a	final	product.	When	
speaking,	you	may	be	able	to	rehearse	and/or	to	record	
multiple	times	until	you	are	satisfied	with	the	final	product.	

Laura Terrill
lterrill@gmail.com

lterrillwoodward.wikispaces.com

Thank you


